Context
In 1822, Liberia was founded as a colony by the American Colonization Society (ACS) for former slaves, who were now free, and able to be repatriated to Africa.
Freed slaves and freeborn African-Americans landed first in Liberia and many decided to settle amongst the indigenous population made up of 17 sociocultural groups 1 . The colony became independent in 1847 being lead by the settler minority known as the Americo-Liberians (UNESCO, 2011a). The Americo-Liberians, set up a dualistic system dominated politically by the True Whig Party (TWP) (GoL. 2009 ). The Americo-Liberians built separate political, economic and social institutions in order to promote their own interests and domination (Ngaima, 2014) . Monrovia became the focus for the development of services and infrastructure, thus the indigenous rural population failed to benefit resulting in a history of tensions (UNESCO, 2011a) . The Americo-Liberians set up schools to cater for their own children, in order to perpetuate economic and political dominance (Lanier, 1961; Moran, 2006) . Indigenous children attended poro (boy) and sande (girl) 'schools' which operated outside of the formal education system (Moran, 2006) . This exclusion and marginalization in education only added to resentment fostering fragility (Eze and Saa, 2013) .
Several attempts were made to reform the domination of the minority elite by two presidents, Tubman (1944 Tubman ( -1971 and Tolbert (1971 Tolbert ( -1979 .
However the attempts were unsuccessful and finally resulted in riots and protests, culminating in a military coup, the assassination of Tolbert and military control by Samuel Doe, a member of the indigenous Krahn tribe. This ended 133 years of Americo-Liberian domination. However, what followed was much of the same, Doe setting up a government system to benefit his own ethnic group, which only represented 4% of the population (Paris, 2004) . A fraudulent election given to security, the economy, governance and the rule of law and the delivery of basic services including education (GoL, 2008) .
The civil war resulted in the destruction and disruption of the schooling system. It has been estimated that one third of government schools and one quarter of community schools were destroyed. Other schools were damaged through looting and demolition. Many teachers fled the fighting fearing for their own lives as well as their pupils; children were abducted from schools to be conscripted into the fighting forces (UNESCO, 2011b) . According to the GoL (2008) 'the majority of Liberia's young people have spent more time engaged in war than in school ' (p. 185) .
Several government initiatives have been instigated to provide education
for all children, focusing on the most disadvantaged, including the Liberian Primary Education Recovery Program (LPERP), the interim Poverty Reduction Strategy (iPRS), the Poverty Reduction Strategy (PRS) and the Education Section Plan (ESP). The 2001 Liberian Education Law prescribed that primary education be made compulsory and primary school fees abolished. According to UNESCO (2011a) owing to government failure to implement its strategies around school access, some household's expenditure reaches 24% for schooling. Why? Owing to the lack of government provision, parents turn to non-public schools, which include private proprietors, faith based mission, concession sponsored and community schools that are able to set their own fee structures (UNESCO, 2011a). Mission schools representing religious beliefs in Liberia (Methodist, Catholic, Baptist, Lutheran, Islamic, Seventh Day Adventist, Assembly of God, and Inland Mission) are typically funded through tuition fees, however some receive support from church groups or religious non-government organizations (Siaplay and Werker, 2013) . Independent private proprietor schools are run by individuals, funded by student fees, with the potential to make surpluses or profits (Johannessen, 2006) . Community groups also run schools in Liberia and are typically not for profit (Tooley and Longfield, 2013) .
The principal roots for fragility and the cause of conflict in Liberia have stemmed from the levels of poverty, inequality and unequal access to assets and opportunities (Herbert, 2014; Richards et al., 2005) . The unequal access to basic services including education continues to call into question the 'legitimacy of the state itself' (UNESCO, 2011b, p.160) . According to UNESCO (2011a) there is a weakening of 'people's trust in the government's capacity and willingness to provide essential services ' (p.35) . In order for peace and stability to be maintained the gaps in education provision, which in turn lead to poor economic prospects for the uneducated and disadvantaged, need to be narrowed. This lack of educational opportunity could lead to resentment, instability, and the continued dearth of economic development (UNESCO, 2011a).
One third of Liberia's population has no education, 31% only primary and 36% secondary and tertiary education. Within Liberia there are great disparities regarding school enrolment rates. For example to the north of Monrovia, in Bomi county, the enrolment rate at primary level is estimated at 66 per cent. However to the south of Monrovia in Grand Bassa county the primary enrolment rate is only 14 per cent. Variations are also found at other schooling levels -junior high and senior secondary (UNESCO, 2011a) . Disparities could be greater as country averages 'mask variations within counties, between urban and rural, and isolated areas' (UNESCO, 2011a, p. 35) . Monrovia is situated in Montserrado county, where about one third of Liberians live with the greatest population density in the country of around 1,500 people per square mile (LISGIS, 2009 Life expectancy at birth is currently 60.21 years 4 .
School Choice in Developing Countries
In many areas of the developing world poor parents are sending their children to a variety of school management types. Over the past few decades research has revealed that in many sub-Saharan African countries as well as in India, low fee private schools have become an option for poor parents (Tooley, 2009; Dixon, 2013; Dixon et al, 2015; Stanfield, 2015; Alderman et al, 2001; Ngware et al., 2009; Rose, 2009; Tooley et al, 2005: Mehrotra and Panchamukhi 2007; Walford, and Srivastava, 2007; Stern and Heyneman, 2013; Härmä, 2015 (Siaplay and Werker, 2013 Research from Sierra Leone (author and author, 2017) considered school choice decisions made by 954 households in Freetown and neighboring districts. As in the Liberian study cited above, household wealth increased the likelihood of choosing a non-government school. However, the older the child the more likely they were to attend government provided education. For girls parents were twice as likely to select an NGO school rather than a government one. However when 'safe environment' was shown to be an important parental preference for girls, government was preferred over private.
A number of studies around household choice and schooling have been carried out in other African countries including Nigeria, Ghana and Kenya (Tooley and Yngstrom, 2014; Härmä, 2013 Härmä, , 2011a Härmä, , 2011b Nishimura and Yamano, 2013; Akaguri, 2014; Rolleston and Adefeso-Olateju, 2014; . Parents were interviewed in schools in Nigeria in order to investigate perceptions of schooling and the reasons behind private and government school choice (Härmä, 2011a (Härmä, , 2011b . Private school choosers rated quality as a main preference criterion (64% Kwara State and 77% Lagos). Government choosers did not rate quality so highly (21% Kwara and 44% Lagos). Around one third of all parents interviewed in Lagos, and one third in government schools in Kwara, expressed the importance of affordability. In Lagos one third of parents stated the preference for schools being close to their homes. This study also found that a school's reputation and the relationships between school owners and parents were also important when making choices (Härmä, 2011a (Härmä, , 2011b .
A household survey made up of 1,005 households (Tooley and Yngstrom, 2014 ) from diverse income groups classified as poor, near poor and middle class in Lagos State, found that older children are more likely to attend government schools that private. Girls and boys were just as likely to attend government and private schools, being equally represented across school types. Government schools were favoured over private around affordability, but parental preferences for private schools were based on quality criteria for all income groups. Children being safe, being 'looked after well' and learning in small classes were highlighted as parental reasons for choice (Tooley and Yngstrom, 2014) .
Class size has also shown to be important with regards choice in Kenya (Nishimura and Yamano, 2013) . The study showed that as the pupil teacher ratio increased in government schools there was an increased likelihood of children transferring to private schools.
Affordability is regarded as an issue for choice in rural Kenya and Ghana.
Children from poorer households have a lower probability of attending private schools due to low family income (Nishimura and Yamano, 2013; Akaguri, 2014) .
Parents in Ghana and Nigeria were shown to prefer private over government schools because of perceived quality education (examination results) and the attention children received in class (Rolleston and Adefeso-Olateju, 2014 ).
To summarize the literature set out above, parental choice places emphasis on school quality, reputation, proximity to home, affordability and safe environment. Regarding household characteristics the general consensus seems to show that the older the child the more likely they will attend a government school. However, the research shows mixed findings regarding gender and income effects.
Method
This paper presents data that were gathered as part of a larger research project funded by the Sir John Templeton Foundation. The project was undertaken in three post-conflict countries, Liberia, Sierra Leone and South Sudan. There were multiple components to the research, including a household survey only undertaken in Liberia and Sierra Leone 5 . This paper only considers data gathered from households in Doe Community, Monrovia, Liberia i . The research had two aims:
 to investigate how school choice is framed by parental preference including any gender differences;  to investigate how school choice is framed by household characteristics.
This study differs from the majority of school choice research carried out in developing countries in three ways. First, the data were gathered in the household itself with the parent who stated they made the decisions around schooling. Schools, therefore, were not used as a springboard to find parents from particular school types. This study also uses revealed preference data, which relates to the parents actual choices rather than stated preference data, where the parents would have been presented with hypothetical choice situations around school choice. Second, this article sets out a more sophisticated statistical technique than used in previous research 6 carried out in developing countries, that is discrete choice theory, to try to gain a deeper understanding of how, by whom and why schools are chosen. However it is important to note the limitations of this approach in that multinomial logit cannot account for potential selection bias, omitted variable bias, and measurement error. Third, there is very little written about school choice in fragile states, such as Liberia, thus adding to the literature in this regard. These data were gathered in February 2013 7 .
At the start of the survey parents were asked if it was possible for them to access all school types -government, private, faith based and community. Only those who indicated that it was an option for them to choose between all of the school management types were included in this data set. All parents were informed before the start of the household questionnaire that the purpose of the assessment exercise was to investigate parental choice around different types of school management that participation was voluntary, and that the results of the assessment would be kept strictly confidential and for research use only.
Procedure
The data reported in this article cover children from 1236 of the 1454 households, which originally participated in the Sir John Templeton Foundation 6 Typically descriptive statistics. 7 That is before the Ebola epidemic and prior to the announcement by the Liberian Ministry of Education in early 2016 to trial a public private partnership scheme, where a selection of private companies were to be contracted to run government primary schools. research project. The criteria for their inclusion in this paper were if the household income allowed the choice between all types of schooling 8 and if the households were located specifically in the locality of Doe Community, one of the poorest of the seven slums in Monrovia. A team of 40 survey administrators under the supervision of a researcher from ** 9 collected the data with in-country support provided by The Development Initiatives Liberia Incorporated. The administrators were grouped into pairs to carry out a systematic household survey. They had been given training specifically for this project. The survey administrators interviewed the head of the household in a random sample of homes. When there was either a non-response or the household was one without children then the team moved onto the next 'available' household. Regarding individual questions, there were no non-responses. As stated the household questionnaire was completed with the help of the administrators who were trained to ensure total response rate for their participants.
Data, Sample and Survey content
Of the 1236 households surveyed all had at least one child of school age. The mean number of children in the household was 3.18 with a standard deviation (SD) of 2.09. Schools attended in this sample included all types available in Monrovia (community, private proprietor, government and faith based mission).
The survey focused on the decisions parents made for their eldest child currently attending school. The mean age for these children was 10.39 years (SD 3.184 years) and 52.8% were girls. Table 1 shows the school management type attended.
[Insert table 1 and figure 1 about here] When looking at household characteristics by type of school attended there are many similarities. These include the language spoken at home, the majority speaking English (77%) and the number of children and adults in the household 8 If a child was attending a government school (lowest monthly school cost see table 2 they were only selected for the subsample if their household income was equivalent to or greater than that of a household income of a child attending all of the other school management types -private, faith based mission and community 9 to include name after peer review (3.18 children and 5.4 adults). Sixty per cent of the parents reported they had not completed primary education and only 15.8% stated they had attended Secondary School. The great majority of the fathers reported working as unskilled labourers, market traders and fisherman (77.3%). Most families only had one earning family member (63.7%). Regarding household income figure 1 shows the percentages of households in each corresponding income decile and the school attended. Each decile category contains the complete range of school options (government, private, faith based mission and community). All households included in this data set stated that they had an income, which allowed all schools to be an option for their eldest child. Parents indicated they shared the decisions that were made around their children's schooling (43.6% fathers and 50.6% mothers). Regarding possessions, 76.4% of the families owned a mobile phone, with only 4.5% having a computer. Less than 4% possessed a motorbike. Parents were asked to provide the three main reasons for choosing their eldest child's school. The percentage of parents selecting the six most cited preferences is shown in Table 3 . 'Quality of teaching' as well as 'safe and close to home' and 'strong disciplinary environment' were stated as the three most important by the majority of parents -79.9%, 63.9% and 53.3% respectively.
Defining preferences where quality assessment is typically made through informal methods can be quite subjective. First, for parents 'quality of teaching' typically implies that teachers attend school regularly (i.e., are not absent) and are committed and caring towards the children in their charge. Second regarding 'school reputation' the parents place emphasis on the reputation of the school proprietor and leader. Personal relationships within the community also foster reputation around safe environment and discipline. Third, parents believe that schools that are within walking distance for their child are 'close to home' and therefore 'trusted' within the community. The following variable were collapsed into two categories to form dichotomous variable 10 with the mean as cut off points:  Family Income (less than the mean LRD 11 6,943 (£59.85) = 0, greater than the mean LRD 6,942 (£59.85) =1); 10 The results of the four Wald statistics for these variables were not significant. Therefore collapsing these variables into two categories to form dichotomous variables seemed legitimate. Using the change in the likelihood ratio test to calculate the difference from the first model to the second gave P[χ 2 (4) > 70.814]<0.001. This indicated that the use of dichotomous covariates gave a good adjustment of the effects of the other covariates. Based on these results it was decided to use these four dichotomous variables (Hosmer and Lemeshow, 2000) . The household survey asked a number of questions around family possessions and wealth. It was necessary to collapse some of them into a smaller set of combined factors, otherwise there would be too many independent variables to fit a sensible model to the data. These have been combined into a smaller set of measures using principal factor analysis, rotated using the Varimax procedure. A 2-factor solution was found to be optimal. The combined factors were given the following descriptions:
 Factor 1 -Wealth 1 -Electric: Cell Phone, Computer, TV, DVD, generator;  Factor 2 -Wealth 2 -Transport and farming: motorbike, truck, tractor, canoe, cattle, farm animals.
These two factors explain 34.2% of the variation in this set of data. Factor scores for these wealth factors were derived for each pupil and standardised to a mean of 50 and standard deviation of 10.
Empirical Strategy
Multinomial logistic regression (MNL) is used to estimate the following equation:
Ci is the type of school that parent i has selected for their child. Di is the vector controlling for household, parent and child demographic characteristics. These By estimating this MNL model we can directly test whether the household preferences and demographics affect the choice of attending different school management types. This model assumes that all parents had the option to select any of the school types.
Results
The coefficient estimates of the MNL model 12 in terms of odds ratios with the base group being government schools are shown in Table 4 . Each coefficient indicates the change in the odds that a parent selects a given type of school instead of a government school for a one standard deviation increase in the preference for the respective school characteristic (Long, 1997) .
[Insert (Cox and Snell, 1989) to 32.6% (Nagelkerke, 1991) . Running the MNL model for boys and girls separately highlights some interesting areas (Table 5 and 6) . First, as the number in the household unit increases so does the likelihood that a girl will attend private proprietor or faith based mission schools. Second only for girls, parents' preferences around school reputation are associated with a decrease in the likelihood of selecting a private school or faith based mission as opposed to a government one by a factor of 0.324 (p<0.05) and 0.400 (p<0.1). And finally a parental preference for a local school with a safe environment is associated with an increase in selecting all other school types rather than a government school for boys.
[insert tables 5 and 6 about here]
Discussion
There is little written about parental choice in developing countries that are recovering from conflict. It is now recognized that in Liberia, 13 years after the end of the civil war in 2003, the government as well as international agencies are focusing on the provision of schooling. There is urgency around the issues of unequal access to education and the fragility this brings including resentment, instability and the lack of trust in government. The Liberian government has initiated a range of educational reforms since the end of the civil war. However this research shows that parents may still not trust sending their children to government run schools (especially boys) when parental preference is for a local school with a safe environment. Parents in the Liberian context and its post conflict status are still very much aware of the abduction and violation of children that took place both before and during the conflict in school settings.
Safety is also regarded as important in other country studies (Tooley and Yngstrom, 2014; Härmä, 2011a Härmä, , 2011b .
When considering the literature, quality has been shown to be a main preference criterion for private school choosers (Härmä, 2011a (Härmä, , 2011b Tooley and Yngstrom, 2014) . The research here from Liberia agrees, where almost 80% of parents selected this criterion as one of their three main reasons for choosing their eldest child's school. However quality is not shown as significant in the empirical model as parents value this preference regardless of school type, this is also found to be true in other post conflict areas . In other African settings government schools are favoured over private around affordability (Tooley and Yngstrom, 2014; Rolleston and Adefeso-Olateju, 2014; Härmä, 2011b Härmä, , 2013 . In the Liberian setting parental preference of affordability was also highlighted as statistically significantly important regarding the likelihood the child attends a government school. In Nigeria it was found that school's reputation and relationships between school owners was important (Härmä, 2011a (Härmä, , 2011b . School reputation and strong disciplinary environment were significant preference indicators for parents in the Doe Community. Until now strong disciplinary environment had not been identified as a significant identifier in other contexts apart from one study from another post conflict area . In a study from Western Area, Sierra Leone, parents also indicated a preference around strong discipline .
Certain household characteristics are also indicators of the likelihood of attending certain types of school. In this post conflict situation, the older the child the more likely they are to attend a government school. A child's gender seems to increase the likelihood of attending different school management types over others. Being a girl implies attending a community based school rather than a government. Parents who state a preference for safety for their girls prefer community schools to government, for boys all school types are preferred to government 13 . In non-post conflict school choice literature gender does not seem to affect the likelihood of attending a specific school type but age does (Tooley and Yngstrom, 2014) . Regarding gender and age when considering school choice in other post conflict areas (specifically Western Area, Sierra Leone), again the older the child the more likely they will attend a government school. However as in the Liberian context, a child's gender increases the likelihood of attending different school management types over others. Being a girl implies attending an NGO rather than a government and a government over a faith based mission school . Establishing parental trust regarding sending 
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